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ESP 2243 – The Teacher Educator as a Professional

Credit Point

1/3 credit (equivalent to 150 study hours)

Course Team

Professor G. I. C. Gunawardena (Course Team Leader)

Dr. Srini De Zoysa (Course Coordinator)

Mr. T. Rajendram

Rationale and Content Summary

A competent teacher educator is a role model and a guide to student teachers. Teacher educators develop their attributes and competencies as professionals and strive towards developing the same in their students. They are also familiar with the legal framework of the education system within which they work so that they are able to contribute to the achievement of the goal of democratisation of education. Teachers often confront issues arising from social, economic, and political contexts that impinge on education and this course will sensitize and help teacher educators to guide their student teachers who will be facing these issues. This course will enable you to develop a holistic perspective of your professional role as a teacher educator. It will also help you focus on the role of professional bodies in the development of teachers and the need to empower teacher educators and teachers to be change agents in society.

Learning Outcomes

This course will enable you to:

· identify the professional attributes and competencies that you expect teachers to possess and develop them in your student teachers;

· identify the gaps in major legislation and deficiencies in implementation and propose strategies for overcoming these gaps;

· analyze challenges arising from social, economic and political contexts in education and guide your student teachers to manage them;

· demonstrate the competency of developing a commitment to the profession in your student teachers; and

· demonstrate skills in designing and developing school-based projects to empower teachers.

Learning Environment

All students will receive printed course materials comprising a Study Guide and a Resource Pack, which includes the essential readings. A few additional readings are also provided. Ten hours of face-to-face interaction will be provided for this course and these contact sessions will be scheduled during Weeks 6 and 18. You will be able to communicate with the academic staff, tutors and your peers via email. 

You will be attached to a local Study Centre where a local tutor will be available to you for academic advice and guidance. The officer in charge of the Study Centre will help you with all your administrative needs such as collection of completed assignments, and arrangement of formal contact sessions etc. Be sure to make full use of the study facilities at the Study Centre.

Audio and video materials will be made available at the local Study Centres as and when they are developed. Students will have access to video viewing, reference, and lending facilities available in the main library of the central campus of the Open University of Sri Lanka and of other collaborating educational institutions.  

Workload

The time you need to devote to each activity has been indicated in the Study Schedule. Please note, however, that you will have to complete each one of the activities before proceeding on to the next activity. Therefore, it is important to work continuously and regularly on the study of this course. Please note that you will need to spend at least 6 hours a week on this course. The reading indicated here is the minimum that you need to go through in this course. We encourage you to make full use of the prescribed texts as well as any other relevant materials that you can identify for this course. Ten hours of face-to-face interaction will be provided for this course and these sessions will be scheduled during Weeks 6 and 18.

Assessment Activities

There are five assignments for you to complete in this course. These assignments are specified in the Study Schedule in this Study Guide. Completion of all the assignments in this course is compulsory. The marks you obtain for each assignment will contribute to your final assessment in this course. Each assignment should be between 1500 - 2000 words. They should be typed using 12 pt. font and 1.5 line spacing with a 1-inch (2.5 cm) margin all around for tutor comments. 

Your answers should be precise, to the point, and a concise piece of original work. Copying or duplicating of assignments is not allowed. Any such practices will cause the cancellation of your registration in this course. 

You should submit the completed assignments to your Study Centre on or before the due date as follows:

Assignment 1:
End of Week 6

Assignment 2:
End of Week 11

Assignment 3:
End of Week 16

Assignment 4:
End of Week 19

Assignment 5:
End of Week 24

Resources
The learning scenario will form the basis of all your learning activities in this course. A number of essential readings and additional readings, lists of further references, and contact sessions are provided in support of the learning activities. A detailed Study Schedule in this Study Guide outlines these learning activities, timelines, and associated deliverables.

A local tutor will be appointed to provide guidance and support that you will need throughout the course. You will be able to meet your tutor during the contact sessions that will be conducted in your Study Centre. In addition, it will be possible to interact with your tutor either by e-mail or phone whenever you need support. 

Where to Start

The Study Schedule (see page 16) details the sequence of activities that you should follow. The learning scenario is the starting point. The activities have been sequenced in such a way so that engaging in one activity will enable you to proceed to the next. It is extremely important that you follow this schedule closely.

Learning Scenario: Amunugama Vidyalaya

Part 1

Amunugama Vidyalaya is a Maha Vidyalaya situated in a provincial capital. The students of the school are drawn mainly from middle and lower socio-economic backgrounds.

All three classes of Grade 8 are in a long hall, where classes are not partitioned. A tall wooden cupboard separates Grade 8A from Grade 8B, but there is no such partition between Grade 8B and Grade 8C.

Grade 8C is considered as a particularly “difficult” class. Only a few “scholars” are put into this class. As there is no public examination until the end of Grade 11 (after the Grade 5 Scholarship Examination), students tend to relax a little, being relieved of “examination stress”. In any case, the majority of pupils in Grade 8C are 13-year-olds who are at the onset of their adolescence.

Pupils’ desks are arranged in rows facing the teacher's table. There is a narrow corridor in the middle separating the girls' and boys' areas. Between the rows on each side, there is very little space and pupils have to squeeze in and out when getting in and out of the rows.

The time is 10.30 a.m. on Thursday June 5. The tea recess has just finished. The pupils of Grade 8C who were at the canteen or playing in the school compound start to troop in at the sound of the bell. Within five minutes, the majority of students are seated at their desks but the few remaining also return slowly, in camaraderie, especially the boys, their arms on each other’s shoulders.

In the two classes on either side of Class 8C, the teachers have already entered the classrooms. One is a tall male, about 40 years old. The other is a middle-aged female wearing spectacles and looking stern. The male teacher from Class 8B — before he starts to teach his own class — walks towards Class 8C, twirling the cane in his hand, and warns the pupils not to disturb his class. His admonishment has some effect on the pupils of Class 8C and for a very short time they become quiet.

The subject in the timetable during the period is Social Studies. The young woman teacher came at 10.35 a.m., five minutes after the bell had rung. She seemed unaware that the pupils in her class were noisy and could have disturbed the adjoining classes. Ms. Silva brought only her handbag to the classroom and said, “Good Morning” to the pupils. She borrowed a textbook from a child in the first row and asked the children to turn the page in the book, the page at which the lesson started. The only teaching aid in the class was the black board. It appeared that she had not brought in a lesson plan.

Before Ms. Silva could start teaching, three boys at the back of the class became boisterous: “Miss, Sameera is eating some “wadai” in class and he is throwing pieces at me.” “Miss, he (Shantha) was the person who grabbed what I was eating.” The teacher says, “ Can’t you be quiet, children? Why didn’t you eat during the interval? Let us start the lesson.”

It was a mild warning, both in tone and volume. Ms. Silva showed that she would have preferred not to face such tension. However, before she could do so, a piece of paper shaped into a “rocke”’ flew up and fell in front of her. Once again, it was an appeal from the teacher calling the pupils to order. On the other side of the class, two or three girls were whispering among themselves while following the boys’ actions smilingly. Ms. Silva wrote the topic of the lesson on the blackboard and started reading the book. 

Occasionally, she took her eyes off the book to explain in her own words the meaning of the sentences.  Very rarely, however, did she focus attention on the class, those students who were making noise, or those who were attentive. Almost half the pupils kept looking at their books. All this time in one corner of the class, in the back row, a thin pale looking girl had her head down on the desk. Even the Social Studies textbook given free to all pupils was not to be seen on her desk. The teacher failed to notice her.

The children seated in the first row seemed attentive and to be following the lesson. The teacher stopped the reading to ask a question. The question was posed to the whole class without focusing on any particular pupil. Pupils in the first row, mainly girls, put their hands up, shouting, “Miss, Miss.” The teacher pointed at one pupil, Leela, and gave her the chance to answer. The majority of the students in the class however, did not seem involved in the interaction. Student/teacher interaction was restricted to the children in the first row and the teacher only. Tania, a studious girl, interfered and asked Ms. Silva,  “Miss, the lesson says countries near the North Pole have some months which have continuous daytime and other months which have continuous nights. Why does that happen?”

“Tania, read and learn what is in the book. If you can remember how the length of days change during different seasons in these countries that is enough. You don’t need to know why.”

Tania looked disappointed but asked no further questions. Ten minutes before the period ended, the teacher decided to set a written test so that the School-Based Assessment could be done. She wrote three questions on the blackboard. Even the fact that these marks would be entered in their student profiles did not appear to motivate some of the children at the back. One or two pupils finished answering and the books were passed to students in the back row. Ms. Silva’s expression did not show whether she was aware of the copying that went on in the class or not.

After five minutes, the pupils were asked to exchange their exercise books and mark the answers. The teacher read out the answers so that the pupils themselves could mark the answers. No attempt was made to find out whether all pupils had answered the questions or to indicate how the pupils had performed in the test or to diagnose the errors made in answering the questions. The fact that the pupil in the corner still had her head on the desk and that Sameera was making faces and teasing the girls was undetected by the teacher. All this time the teacher in the adjoining class was casting angry glances at the pupils in the back row of Class 8C annoyed by his own class being disturbed because of the noise made by them. Finally, in exasperation he started to walk towards Class 8C.

As a teacher educator who visits Amunugama Vidyalaya for the supervision of his student teachers, you are requested by the School Development Society to develop a school-based action project designed to solve the emerging problems in the school and the immediate community by enhancing the quality of the teachers and empowering them to work as change agents.

Work through the following tasks and systematically develop components that can be incorporated in the action project.

Learning Activities

· Analyse the given Learning Scenario - Part 1 and identify the specific teacher-related causes leading to the problem in the classroom.

· Identify the attributes and competencies that the teachers should possess.

· Observe three of your student teachers and identify the gaps in their attributes and competencies and those desirable as suggested in your Essential Readings 1 and 2, and Additional Readings 1-4. You can use the Classroom Observation Schedule (Resource Document 1) used by our Faculty of Education (OUSL) with modifications if necessary.  Justify why you did or did not modify the Schedule.

· Identify the strategies you would recommend to be used to overcome the gaps in teacher attributes and competencies.

Assignment 1

Propose strategies (giving a brief rationale) that can be used to develop desirable attributes and competencies in teachers of Amunugama Vidyalaya.

Due date:


End of the Week 6

Marks:



25

Resources:
Resource Document 1 - Classroom Observation Schedule (Faculty of Education, OUSL)

Essential reading 1:

Professional Attitudes and Skills of Teachers







Essential reading 2:

Teacher as a Professional






Additional reading 1: 

Biddle, B. J. (1998). Teacher’s Role. In G. Husen & T. N. Postlethwaite (Eds.), The International Encyclopedia of Education. London: Pergamon.

Additional reading 2:

Connelly, F. M. & Clanidinin, D. J. (1999). Teacher preparation, conceptions of teaching and evaluation: Alternative policies. In G. Husen & T. N. Postlethwaite (Eds.), The International Encyclopedia of Education. London: Pergamon.
Additional reading 3:

Berliner, D.C. (1999) Teacher expertise. In G. Husen & T. N. Postlethwaite (Eds.), The International Encyclopedia of Education. London: Pergamon.
Additional reading 4:

Proposed Code of Ethics for Teachers in Sri Lanka (2001). Sri Lanka Association for the Advancement of Education. 
Learning Scenario continued … 

Part 2

Since the new principal assumed duties, no seminars or guest lectures had been organised in the school. The majority of the teachers are members of teacher unions but have not participated in any professional meetings or seminars organised by these unions. Teachers complain that although they pay an annual membership fee, they do not get any benefits in return. They are not members of the Sri Lanka Association for the Advancement of Education nor had they even heard about it. Younger teachers like Ms. Silva, who joined teaching recently, feel a lack of confidence in going before a class even though they have undergone a short period of internship at the College of Education. Others would like to get promotions as Sectional Heads or Deputy Principals but bemoan the fact that they are not aware of any training programs to improve their knowledge and skills. A few are depressed that they are powerless to change the status quo in the school or where decision-making is concerned. In the staff room there is a lot of concern about the lack of opportunities for their professional development.

Learning Activities

· Administer Resource Document 2 to identify the professional needs of teachers in a selected school and the problems faced by them in order to fulfill these needs.

· Read Essential Reading 3 and describe the role professional bodies can play in fulfilling the above needs.

· Read Additional Reading 5 and develop an action plan to provide opportunities to fulfill the professional needs of teachers of the school you selected.

Assignment 2

Develop an action plan (with an accompanying rationale) to fulfill the professional needs of teachers of the selected school including interventions from professional bodies.

Due date:


End of the Week 11

Marks:



20

Resources:


Resource document 2:

Interview schedule on professional needs of teachers

Essential reading 3: 

Roles and Functions of Professional Bodies Related to Teacher Education

Additional reading 5:

Fullan, M. G. (1993). Why teachers must become change agents? The Professional Teacher, 50(6), 12-17.

Learning Scenario continued … 

Part 3

In Amunugama Vidyalaya, every grade in the school has three parallel classes. Each class would normally consist of 40 pupils. In order to facilitate the movement of teachers teaching at a particular level, classes of a particular grade are normally housed in the same or adjacent buildings. Even though at Maha Vidyalaya, during the last ten years the quality of physical infrastructure in the school appears to have deteriorated. The school buildings are not well maintained and the plaster is peeling off many walls. There are two science laboratories but the teachers complain that no new equipment has been received and that there is an insufficiency of chemicals. Teachers and members of the School Development Society (SDS) express surprise that the school seems to be neglected while a Junior School less than two miles away located in the electorate of a Government Minister seems to be prospering.

The Principal of the school who had served for a continuous period of 10 years had retired from service 2 years ago. The new principal is a middle-aged graduate who had earlier worked as a principal in a Colombo school. He was transferred to Amunugama Vidyalaya even though he had indicated his preference to remain in the school, which he had conscientiously developed. He still resents the transfer especially as his family resides in Colombo. His attendance had visibly declined since assuming duties at the present school. Without close supervision by the Principal, some of the teachers who are either boarded near the school or travel from a distance, tend to follow in the footsteps of the Principal.

The Secretary of the SDS, a teacher in the school, at one of the meetings of the Society, proposed that a fund to collect money from the parents for refurbishment of the school plant and provision of essential facilities be initiated. After two months, the effort was, however, abandoned as the amount collected was very meagre and very few parents had contributed to the fund. The SDS realised that the parent community was too poor to assist the school with funds. The only assistance they could offer was in services such as repairing the buildings or fences.

Learning Activities

· Examine the extent to which the socio-economic and political factors have led to problems in the setting of the school selected by you.

· List the factors and state the challenges against each factor.

· Read the Essential Reading 4 and Additional Readings 6 & 7.

· Develop a strategy stating a rationale to manage challenges arising from the societal context detailing:

· Role of the principal and teachers.

· Role of the School Development Society (SDS).

· Role of the community.

Assignment 3

Propose an action plan giving a rationale to enable the authorities of the school you selected to manage the challenges arising from its societal context.

Due date:


End of the Week 16

Marks:



20

Resources:


Essential reading 4:

Socio-Economic and Political Contexts of Education 







Additional readings 6 & 7 

Learning Scenario continued … 

Part 4

In Class 8A, Mrs. Lokuge was starting the mathematics lesson. She is a graduate teacher who has also completed the Postgraduate Diploma in Education. This is her 10th year in this school, and she has taught mathematics to this class last year.

Mrs. Lokuge found that of the 40 children in the class only 32 were present. She is surprised because even though usually two or three children are absent, today the attendance was very poor. She walked down to the last row in which only two children were seated. Eight desks were empty. She noted that some of the boisterous mischief-makers were missing. Kumari, who falls sick often, was absent. The teacher mentioned the names of each absentee and inquired from the other children why they were absent.

Krishan volunteered with some information: “Miss, Dev’s father has lost his job and now Dev is working in Odiris Mudalal’s boutique as a cleaner”. 

Mrs. Lokuge exclaimed: “How can Dev’s father keep him away from school? True, he did not learn much at school. But this is against Government regulations.  Children should attend school until they are 14. What about Kumari?”

Chamila explained in a sad voice: “Miss, You know that Kumari’s mother is dead. Her stepmother does not treat her well. That is why she sick so often. Whenever that aunty wants help to look after her children, she keeps Kumari back from school.”

“Poor girl,” the teacher remarked. “How can she study when she is absent so frequently? She will also drop out from school very soon.” “What about Preethi? She was quite interested in her work. I haven’t seen her for the last few days even before the vacation started.”

Once again, it was Chamila who responded: “Miss, Preethi’s mother went overseas to the Middle-East last month. Preethi is quite upset and is unable to get over it. She always cries thinking of her mother. Her father is very strict. Now she says there is no one to care for her.”

“I don’t understand why these mothers should leave their young daughters and go to the Middle-East to earn money,” Mrs. Lokuge says with emotion. She resolved that she would speak to the Principal and other teachers to explore what the school should do to prevent early dropout.

Learning Activities

· Study the Learning Scenario – Part 4 and read the Essential Readings 5 & 6 and Additional Reading 8.

· Identify the causes of early dropout referred to in the scenario.

· What additional causes have been identified in the Additional Reading 8 for early dropout?

· What are the actions recommended in Essential Reading 5 to avert early dropout?

· Critically evaluate the above recommendations and propose actions that are feasible to be taken to facilitate the implementation of compulsory education regulations in the school you selected.

Assignment 4

Critically evaluate the recommendations in the Compulsory Education Regulations (Sri Lanka) and propose actions that are feasible to be taken to facilitate the implementation of compulsory education regulations in the school you selected. 

* Non-Sri Lankan students can select an issue that is relevant for their context.
Due date:


End of the Week 19

Marks:



15

Resources:


Essential reading 5:

Compulsory Education Regulations (Sri Lanka)

Regulations made by the Minister of Education and Higher Education under section 37 of the Education Ordinance (chapter 185)

Essential reading 6:

UNDP (2003). Achieving the education goals. Human Development Report, 92-97, UNDP. New York, Oxford University Press.

Additional reading 8:

Report: Gunawardena Chandra and Jayaweera Swarna (2002).

Education for All, Save the Children (Sri Lanka).
Learning Scenario continued … 

Part 5

At a staff meeting held last week, one of the senior teachers raised the issues emerging from a cycle of illiteracy, unemployment, and impoverishment in certain pockets of the community. He explained that these conditions were affecting the quality of learning received by the students and the support that the school gets from the community. He referred in particular, to the issue of early dropout, which Mrs. Lokuge had discussed with him a few days ago. He inquired whether the school has no responsibility to work with the community to improve the quality of life of the people. He felt that the role of the school was not restricted to imparting education, but that the school should be looked upon as a nucleus of change and the improvement of the conditions in the total school community.
Learning Activities

· Read the entire learning scenario, focus especially on Part 5, and identify the different roles that teachers are expected to perform today and discuss their implications for the professional development of teachers.

· Interview five community leaders (e.g., village priests, village headman, youth leaders, head of the local government institution and leaders of selected welfare organizations) and identify the major problems faced by the community.

· Read Essential Reading 7 and Additional Readings 9, 10 and 11.

Assignment 5

Develop an action plan giving a brief accompanying rationale, indicating mechanisms for preparing teachers for the multiple roles and especially as a change agent in the immediate community of the school you selected in light of the challenges faced by the community.

Due date:


End of the Week 24

Marks:



20

Resources:


Essential Reading 7:

Empowerment of Teachers

Additional Reading 9:

Tudor, I 'Empowering Teachers’, Workshop 3, Session 2, Universite Libre Bruxelles, BE

Additional Reading 10 

''Empowerment: Teacher perceptions, aspirations and efficacy, Journal of Instructional Psychology, Sep 2002 by Scherie Enderlin Lamps.

Study Schedule –ESP 2243 Teacher Educator as a Professional

	Assignment
	Week
	Learning Activities


	Learning Resources

	Assignment 1

1. Prepare a short report indicating the gaps in student teacher attributes and competencies.

2. Propose strategies that can be used to develop desirable attributes and competencies in your student teachers.

(25 marks)


	1-2
	· Analyse the Learning Scenario - Part I.

· Identify the specific teacher-related causes leading to the problems in the classroom.

· Go through essential readings 1 & 2 and additional readings 1–4.

· Identify the attributes and competencies that the teachers should possess.


	Essential reading 1:

Professional attitudes and skills of teachers.
Essential reading 2:

Teacher as a professional

	
	3-4
	· Observe three student teachers and identify the gaps in attributes and competencies and those desirable as given in readings.
	Resource Document 1 - Classroom Observation Schedule (Faculty of Education, OUSL)

Additional reading 1:
Biddle, B.J. (1998). Teacher’s Role.

Additional reading 2:

Connelly, F. M. & Clanidinin, D. J. (1999). Teacher preparation, conceptions of teaching and evaluation: Alternative policies.

	
	5
	· Identify the strategies you would recommend to be used to overcome the gaps in teacher attributes and competencies.
	Additional reading 3:

Berliner, D.C. (1999) Teacher expertise.

Additional reading 4:

Proposed Code of Ethics for Teachers in Sri Lanka (2001)

	
	6
	Submit Assignment 1


	

	Assignment 2

Develop an action plan to fulfill the professional needs of teachers of in the selected school including interventions from professional bodies.

(20 marks)
	7
	· Administer the Resource Document 2 - to identify the professional needs of teachers in a selected school and the problems faced by them in order to fulfill these needs.
	Resource document 2:

Interview Schedule on Professional Needs of Teachers



	
	8-9
	· Read essential readings 3 and describe the role professional bodies can perform to fulfill the above needs.
	Essential reading 3:

Role and Functions of Professional Bodies Related to Teacher Education



	
	10
	· Read additional reading 5 and develop an action plan to provide opportunities to fulfill the professional needs of teachers of the school you selected.


	Additional reading 5: 

Fullan, M. G. (1993). Why teachers must become change agents.

	
	11
	Submit Assignment 2


	

	Assignment 3

Propose an action plan giving a rationale to enable the authorities of the school you selected to manage the challenges arising from its societal context.

(20 marks)
	12-13
	· Examine the extent to which the socio-economic and political factors, which led to problems in the school setting, exist in a school you selected.

· List the factors and state the challenges against each factor.
	

	
	14-15
	· Read the Essential Reading 4 and Additional Readings 6 & 7 and develop a strategy stating a rationale to manage challenges arising from the societal context detailing:

· Role of the principal and teachers.

· Role of the School Development Society.

· Role of the community.
	Essential Reading 4:

Socio-economic and political contexts of education

Additional Readings 8 & 9


	
	16
	Submit Assignment 3

	

	Assignment 4

Critically evaluate the recommendations in the Compulsory Education Regulations (Sri Lanka) and propose actions that are feasible to be taken to facilitate the implementation of compulsory education regulations in the school you selected. 

(15 marks)
	17-18
	· Study the Learning Scenario – Part 4 and read the Essential Readings 5 & 6 and Additional Reading 8.

· Identify the causes of early dropout referred to, in the Learning Scenario.

· What additional causes have been identified in the Additional Reading 8?

· What are the actions recommended in Essential Reading 5 to avert early dropout?

· Critically evaluate the above recommendations and propose actions that are feasible to be taken to facilitate the implementation of compulsory education regulations in the school you selected.


	Essential Reading 5:

Compulsory Education Regulations (Sri Lanka)

Essential Reading 6:

Achieving the Education goals. (2003) Human Development Report.

Additional Reading 8:

Report – Gunawardena & Jayaweera. (2002). Education for All.

	
	18
	· Critically evaluate the above recommendations and propose actions that are feasible to be taken to facilitate the implementation of compulsory education regulations in Amunugama Vidyalaya.


	

	
	19
	Submit Assignment 4


	

	Assignment 5

Develop an action plan giving a brief accompanying rationale, indicating mechanisms for preparing teachers for their multiple roles and especially as a change agent in the immediate community of the school you selected in light of the challenges faced by the community.

(20 marks)
	20


	· Read the entire learning scenario, focus especially on Part 5, and identify the different roles that teachers are expected to perform today and discuss their implications for the professional development of teachers.


	Essential Reading 7:

Empowerment of Teachers.

	
	21-23
	· Interview five community leaders (e.g., village priests, village headman, youth leaders, head of the local government institution and leaders of selected welfare organizations) and identify the major problems faced by the community.

· Read Essential Reading 7 and Additional Readings 9, 10 & 11.
	Additional Reading 9:

Tudor, I 'Empowering Teachers’.
Additional Reading 10: 

Empowerment: Teacher perceptions, aspirations and efficacy.

Additional Reading 11:

Role of the Community.

	
	24
	Submit Assignment 5
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