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ESP 2244 - The Teacher Educator as an Educational Manager and Leader

Credit point
1/3 credit (equivalent to 150 study hours)

Course Team
Dr. P. C. Pakkeer Jaufar (Course Team Leader & Coordinator)

Ms. R. K. K. C. De Silva 

Mr. E. S. Liyanage

Rationale and Content Summary

Effective and efficient managerial and leadership skills are integral to performance of your task as a teacher educator. In today’s context, teacher educators are frequently called upon to look at themselves as managers or leaders. As a teacher educator you are expected to apply the different processes of management in your day-to-day work, solve problems in curriculum implementation, make decisions, cope with change, and manage different environmental issues. This course will assist you to acquire knowledge and skills and to develop attitudes relating to the contents described below. This course is designed to assist you to develop effective and efficient managerial and leadership skills. The content of this course covers the following areas:

1. Management processes.

2. Leadership role (function) in problem solving and decision-making.

3. Managing change in teacher education

4. Management of environmental issues pertaining to education.

Learning Outcomes

This course will enable you to develop competencies in the following areas:

· identifying and solving problems in institutions and arriving at appropriate decisions;

· applying the knowledge and skills required in the management process;

· recognising pressures for change and skills to initiate and implement change; and

· identifying the educational issues in the immediate environment and propose suggestions for desirable improvement.

Learning Environment

All students will receive printed course materials comprising a Study Guide and a Resource Pack, which includes the essential readings. A few additional readings are also provided. There will be five contact sessions with the tutor during Weeks 5, 12, 16, 19 and 23 respectively.  You will be able to communicate with the academic staff, tutors and your peers via email. 

You will be attached to a local Study Centre where a local tutor will be available to you for academic advice and guidance. The officer in charge of the Study Centre will help you with all your administrative needs such as collection of completed assignments, and arrangement of formal contact sessions etc. Be sure to make full use of the study facilities at the Study Centre.

To guide your study in this subject, a Study Schedule is provided. Please follow the suggestions in the Study Schedule. Reading, reflection, collecting data, writing reports, developing a case study, and interaction with colleagues are necessary parts of your study in the course. Although you have been provided with essential and additional reading material, you should also aim to consult electronic media and other libraries for supplementary learning recourses.

Workload

The duration of the course is 24 weeks. At least a minimum of 6 hours a week is needed to complete the assigned activities. Each assigned activity should be completed before proceeding onto the next. Unless you follow the steps suggested in the Study Schedule, you may have difficulty completing the required course work.

Assessment Activities

This course comprises three assignments. Each one is divided in two parts (Parts A & B). Please refer to the Study Schedule (at the end of this Study Guide) for detailed requirements for the completion of this work. The assignments should be completed in the given order, completed on time, and handed over to the Study Centre. Your performance in this course is assessed solely on the marks you gain for the assignments. Each assignment should be between 1500 - 2000 words except the Action Plan. They should be typed using 12 pt. font and 1.5 line spacing with a 1-inch (2.5 cm) margin all around for tutor comments. 

Your answers should be precise, to the point, and a concise piece of original work. Copying or duplicating of assignments is not allowed. Any such practices will cause the cancellation of your registration in this course. 

Submission of assignments is as follows:

Assignment I - Part A 

End of Week 4

Assignment I - Part B 

End of Week 7

Assignment 2 - Part A 

End of Week 13

Assignment 2 - Part B 

End of Week 17

Assignment 3 - Part A 

End of Week 21

Assignment 3 - Part B 

End of Week 24

Nature of Assignments:

Assignment 1 - Part A: Report on strategies for problem solving

Assignment 1 - Part B: Reflective report

Assignment 2 – Part A: Preparation of document on information and instruments

Assignment 2 - Part B: Action plan

Assignment 3 - Part A: Paper on pressure for change

Assignment 3 - Part B: Report by a change agent

The total mark is 100%. Please refer to the assignment activities for details. An average of 50% is required to qualify for a pass. There will be no written final examination paper in the course.

Where to Start

Consult the Study Schedule located at the end of this Study Guide. Follow the suggestions that are offered there on a week-to-week basis. Begin with Learning Scenario 1 - Demands of Postgraduate Diploma Students and follow the suggestions given under the topics learning activities and assignments.

Learning Scenario 1: Demands of Postgraduate Diploma Students

The Open University (OU), which we consider as our case study, was established and enrolled its first batch of students in 1975. It was established by the Government, operates under the University Grants Commission, and forms an integral part of the university system of the country. The principal executive officer and the academic head of the OU is the Vice-Chancellor. It is essentially a distance teaching university, offering programs of study leading to certificates, diplomas, degrees and postgraduate degrees.

The Postgraduate Diploma in Education is one of the major programmes offered by the Faculty of Education. This programme is open to graduate teachers and principals. This is a two-year programme that consists of four compulsory courses in the first year and four courses plus practicum in the second year. Day schools, tutorials, seminars, and workshops are held to supplement the courses.

The Postgraduate Diploma in Education is awarded on the basis of continuous assessment of compulsory assignments, a written examination at the end of Part 1 and Part 2, and practicum evaluated by master teachers in Stage 1 and university professors in Stage 2. In Stage 1 the students have to do their practicum in their own schools for 10 weeks. Master teachers are expected to do their evaluation at least five times during the 10 weeks period. In Stage 2, students are asked to come to the capital city of the country and do their practicum at the assigned schools. They have to teach two different subjects at two different levels. Years 6 - 8 are considered as junior level and Years 9 - 11 as senior level in the schools for this purpose.

Normally, about 1200 students register for this programme every year. In 1989, 2000 students were registered on the special instruction of the Vice-Chancellor. Since a large number of untrained graduate teachers were recruited in this year, the Vice-Chancellor was requested by the Ministry of Education to increase the intake of students in this programme.

This dramatic change in the intake led to a big problem in conducting the practicum. The Faculty of Education was unable to find enough qualified master teachers to evaluate the large number of students. With a limited number of academic staff in the faculty, the faculty decided to reduce the number of evaluation/supervisions into three at Stage 1 and to limit the number of subjects to one. These changes enabled the management of the practicum evaluation with the help of existing resource persons.

The following year, students were admitted as usual and therefore, the faculty tried to get back its usual practicum system. However, the students started to demand the same practice continuously. They pointed out that, since most of them teach one subject at the secondary school level, two subjects for practicum is particularly onerous. They emphasised that it is not plausible to insist that a teacher who teaches mathematics is to teach science as well.

Most of the students tried to select a subject that required learning at low cognitive levels such as Knowledge and Comprehension. The nature of the subject also influences the selection of subjects for the practicum. There was a big demand for teaching of Religion, Hygiene, and Home Science. They were reluctant to teach subjects such as Science, Mathematics, Language, and Social Studies.

Some students sought special permission to do their practicum at the junior secondary level because they didn’t have classes beyond Year 8 in their schools. When this request was granted, other students began to demand a similar evaluation system. They disapproved of the opportunity given to some students to teach at only one level instead of two.

Many students showed interest in selecting junior secondary classes in order to avoid the content load of the subjects. In addition to this, some of the master teachers tried to finish their supervision in three random visits and reported to the University faculty as though they had evaluated the students in five visits. They encountered no objections from students as many of the students preferred less supervision than more. Students in close-by Universities also pressed the administrators, demanding similar changes in their practicum since the Diplomas awarded by both universities are recognised as having equal status.

Having reviewed this situation, the Dean of the Faculty of Education in the Open University convened a special staff meeting. The staff members expressed their concern about the problems in teaching practice. Many suggestions were made to improve the situation. The Dean requested the coordinator in charge of teaching practice to take into consideration the views expressed.

You are the coordinator of the teaching practice. You have a good relationship with the faculty and the students. You also have access to relevant literature. Prepare a report to submit at the next staff meeting suggesting strategies for solving the problems.

Prepare a reflective paper that critically examines the leadership role played by teacher educators in identifying problems related to curriculum implementation and in making decisions to solve these problems.

Learning Activities

Consult the Study Schedule for what you are required to read in order to complete these activities.

Assignment 1 - Part A

Prepare a report indicating the strategies that should be adopted to solve the problems in Learning Scenario 1.

Due date:



Week 4

Marks:




15

Resources:



Essential Reading 1 & 2








Leadership Roles; Decision making and problem solving

Reference List 1 & 2 

Assignment 1 - Part B

Write up a reflective report/case study indicating the leadership role played by you and/or any other teacher educator in identifying a problem related to curriculum implemented, and in making decisions to solve the problems.

Due date:



Week 7

Marks:




15

Resources:



Essential Reading 1 & 2

Leadership Roles; Decision making and problem solving
Reference List 1 & 2 

Contact Session 1

Once you have completed the learning activities and the assignments outlined in the Study Schedule for the first 7 weeks, you have to start your activities for Week 8 by going through the following Learning Scenario 2.

Learning Scenario 2: Dilemma of Miss Rosy De Silva

Ms. De Silva, a newly appointed teacher educator, is sent to Maya National College of Education. She is happy upon assuming duties as a Teacher Educator. Ms De Silva is very serious about preparing her lectures and being on time in the classroom. She also tries to apply different teaching methods in the classroom. She is not particularly senior to her trainees, and her interpersonal relationship with the students is commendable.
The President of this college is Mr. Perera. He is a taskmaster. He expects everyone to put in their best at work and expects a great deal of commitment from all. Mr. Perera will not accept any excuses for shortfalls. He wants to build a good image of the college in the society.

Maya College is situated in a remote, difficult area in the country. It was started only a few years back. People, including the education officers and professionals in the area, knew little about the college. The college has 500 students in training and 35 staff members. There are about 22 courses offered. The medium of instruction is in the mother tongue and English. So far, the college has run smoothly.

Through the information received from the interns and the teacher educators who went to the schools to supervise the teaching of trainees, the President had some awareness about the low quality of the schools in the area. Therefore, he felt that the resources of the college should be utilised for the professional improvement of teachers in the immediate community, which would lead to improvement in the classroom.

Meanwhile, the Ministry of Education recently adopted a policy whereby the teacher educator was expected to engage in activities other than the classroom activities. All activities were to be taken as performance indicators at teacher performance appraisals. Mr. Perera too, received a copy of the circular. He felt that this was a good opportunity to get his staff involved in community-related activities He designed a job description for the teacher educators and picked Ms. De Silva to carry out a Continuing Teacher Education Programme to teachers in the catchment area of the college. The teacher educators were to assist Ms. Silva on a roster basis.

The job description issued to Ms. De Silva contained a long list of duties. She could not understand the area of Continuing Teacher Education Programmes as she lacked the necessary knowledge and skills. She is excited about fulfilling the tasks assigned to her. However, she felt sad and frustrated because she lacked the necessary experience in carrying out such activities. She could not imagine or visualise how to go about the whole matter.

Ms. De Silva was getting very disappointed with herself as she did not want to appear bad at her performance appraisals. She went to see some of her senior colleagues for advice on how to carry out the activities entrusted to her. In the meantime, the President is pressing her to plan a Continuing Teacher Education Programme for teachers in the area. She needs to visit a Teacher Centre, meet teachers and conduct interviews, speak to the directors of education in the division and the province. After she had visited some institutions and spoken to the people there, she was more depressed. The education officers appeared very lethargic and not at all interested in the education programmes, and were not responding to Miss De Silva in a positive way. She felt she needed more guidance and she met the President. He directed her to discuss this matter with the Vice-President of Academic Affairs. The Vice-President introduced her to the readings on management processes to develop an understanding of planning, organising, directing, and controlling. The books were available in the library.

Back in the college there was some gossip going on about the new job descriptions given to the teacher educators. Miss De Silva noticed that the teacher educators were divided on the problem of new job descriptions. Some expressed willingness to cooperate in carrying out these activities rather than lecturing in the classroom. Others vehemently opposed such activities. The situation worsened into real conflict. There was lot of resistance from some educators against bringing new changes in the colleges. Even the President of the college found it difficult to change the mindset of this opposing group.

One senior teacher educator suggested that a staff meeting be called to resolve the problematic situation. So, a staff meeting was held where it was decided to invite a consultant or “change agent” from outside to help resolve the conflict. The consultant conducted several seminars. One topic of discussion was the importance of implementing the Continuing Teacher Education Programme and the recent changes introduced in education and teacher education. It became clear to the change agent that there was no clarity about this issue on the part of the teacher educators. Some felt that the President was trying to use his power and authority to get them to do extra work. At this seminar, the change agent focused the teachers’ attention on the programme, by suggesting that involvement in this kind of work would actually expand their work beyond the classroom. During this discussion, teachers heard that the role of a teacher educator is changing worldwide, and that there is an obligation for them to improve the schools in the area, and in so doing, they could improve the image of the college as well. Miss De Silva felt very happy to know that she will get some assistance and direction to tackle her problem. She felt excited that the President had identified her as the planner/organiser of the Continuing Teacher Education Programme.

You are the teacher educator, assigned the task of planning and organizing a continuing Teacher Education Programme at the college.

This programme will attempt to cover some training needs of teachers in your college area. As a first step, you need to identify the training needs of the teachers. Think of how, what, and from whom you will get this information. Next, you are also expected to draw up an action plan that would indicate what activities are to be done and when, and who will monitor the progress for this particular Continuing Teacher Education Programme.

You too have to assume the role of a change agent. To know more about it you are given details in the Study Schedule at the end of this Study Guide.

Learning Activities

Consult your Study Schedule for what you are required to read in order to complete these activities.

Assignment 2 – Part A

Write a paragraph to show what type of information is required, from whom data should be collected, and what type of instruments could be used for collecting data to conduct a Continuing Teacher Education Programme.

Prepare two appropriate instruments for collecting data to carry out a needs analysis survey for a Continuing Teacher Education Programme.

Due date:



Week 13

Marks:




15

Resources:



Essential Reading 3, 4 & 5

Management Process; Planning Process and Types of Plans; Data Collection








Additional Reading 1








What are Management and Managerial Roles?

Assignment 2 – Part B

Prepare an action plan using a standard format to implement a teacher education programme for a month.

Due date:



Week 17

Marks:




20

Resources:



Essential Reading 6 & 7








Continuing Education; Action Plans

Contact Session 2

Assignment 3 – Part A

What were the pressures brought on Maya College of Education into bringing about a change in the way they were operating conducting activities.

Due date:



Week 21

Marks:




15

Resources:



Essential Reading 8








Managing Change

Electronic media

Reference List 3

Video

Conflicts in managing change

Assignment 3 – Part B

Take an example of an institution, where a change was introduced in the area of Education Management for which there was resistance.  Assume that you are called up on to play a role of change agent; write a report that you would submit to the head of the institution on strategies to be used to implement the change effectively.

Due date:



Week 24

Marks:




20

Resources:



Essential Reading 9: Strategies for implementing change







Additional Reading 2: Other strategies on managing change

Study Schedule: ESP 2244 - Teacher Educator as a Manager-Leader

	Assignment


	Week
	Learning Activities
	Resources

	Assignment 1 - Part A

Prepare a report indicating the strategies that should be adopted to solve the problems in learning scenario 1.

(15 marks)
	1
	· Read learning scenario 1.

· Discuss with a colleague the problem situation that has arisen in the University.

· Read essential reading 2 on problem-solving and decision-making.

· Identify the leadership competencies in solving problems.

· List out the problems you have identified in the scenario.

· Identify the causes that lead to this problematic situation.

· Examine the role of the coordinator in the above.


	Essential Reading 1:

Leadership Roles

Essential Reading 2:

Decision-Making and Problem-Solving



	
	2
	· Read Assignment 1 - Part A.

· Revisit scenario to understand the role of the coordinator in the scenario.

· Read essential reading 1 - Leadership Roles.
	Essential Reading 1:

Leadership Roles



	
	3
	· Read references provided in the list at the end.

· Recapitulate work done during the first three weeks and complete the assignment. 


	Reference List 1 & 2

	
	4
	Submit Assignment 1 - Part A


	

	Assignment 1 - Part B

Write up a reflective report/case study indicating the leadership role played by you and/or any other teacher educator in identifying a problem related to curriculum implemented, and in making decisions to solve the problems.

(15 marks)


	5
	· Reflect and present your experience on work done during the first four weeks, at the contact session 1.

· Prepare and share the outline for Assignment 1 - Part B, and obtain feedback from the tutor and others in the group.


	Contact Session 1 



	
	6
	· Make observations and identify problems using the skills identified in essential readings 1 & 2, and implementation in your institution.

· Write about the problems you have observed and their significance.

· Prioritise the problems you have identified.

· Select the most important problem for the assignment.

· Reflect on learning scenario 1 and the reading and relate to you own experiences.

· Complete assignment 1 Part B, having recapitulated the work done by you during the last three weeks.

· 
	Essential Reading 1:

Leadership Roles

Essential Reading 2:

Decision-Making and Problem-Solving



	
	7
	Submit Assignment 1 - Part B


	

	
	8
	· Read learning scenario 2 and identify the major event that led to the precipitating event.

· List these events in point form.


	Essential Reading 3: 

Management Process



	Assignment 2 – Part A

Write a paragraph to show what type of information is required, from whom data should be collected, and what type of instruments could be used for collecting data to conduct a Continuing Teacher Education Programme.

Prepare two appropriate instruments for collecting data to carry out a needs analysis survey for a Continuing Teacher Education Programme.

(15 marks)
	9
	· Identify the stages in the management process.

· Write a brief description about it.
	Essential Reading 3: 

Management Process

Additional Reading 1

What is Management and Managerial Roles?

	
	10
	· List the different steps in the planning process.


	Essential Reading 4:

 Planning Process and Types of Plans

	
	11
	· Read essential reading 5 on data collection.

· Discuss with peers, colleagues and others, the type of information necessary, from whom to collect, and the appropriate instruments to collect data for a needs analysis survey.

· Re-read essential reading 4 on types of plans and prepare a list of key areas that need to be studied.

· Clarify at the contact session.


	Essential Reading 5:

Data Collection

Essential Reading 4:

Planning Process and Types of Plans

	
	12
	· Recapitulate essential reading 4 on types of plans.

· Discuss the format – of the instruments you intended to use for data collection.

· Clarify the doubtful areas with the tutor.
	Essential Reading 4:

Planning Process and Types of Plans
Contact session 2

	
	13
	Submit Assignment 2 – Part A


	

	Assignment 2 – Part B

Prepare an action plan using a standard format to implement a teacher education programme for a month.

(20 marks)
	14
	· Read essential reading 6 on continuing education.

· Visit a few centres that conduct continuing education programmes (e.g., Teacher Centres in Sri Lanka) for consultation and to understand how programmes are managed.
	Essential Reading 6:

Continuing Education

Officers, available at the Teacher Centre.

	
	15
	· Read essential reading 7 on action plans.

· Write down the major characteristics of an action plan.


	Essential Reading 7:

Action Plans

	
	16
	· Prepare the outline of the action plan.

· Prepare you final action plan and complete the assignment.


	Standard format of an action plan

Contact Session 2

	
	17
	Submit Assignment 2 – Part B


	

	Assignment 3 – Part A

What were the pressures brought on Maya College of Education into bringing about a change in the way they were operating conducting activities.

(15 marks)
	18
	· Read learning scenario 2.

· Write down the key events and issues with regard to managing change in Maya College with your reflections.


	Essential Reading 8

Managing Change

	
	19
	· Watch the video on managing change in Maya College.

· Review your reflective notes based on what you saw in the video.

· Enrich your notes after having critical discussion on managing change in Maya College.


	Video on managing change in Maya College

	
	20
	· Read essential reading 8 on managing change.

· Prepare the outline of Assignment 3 – Part A.

· 
	Essential Reading 8:

Managing Change

Reference List 3

	
	21
	Submit Assignment 3 – Part A


	

	Assignment 3 – Part B

Take an example of an institution, where a change was introduced in the area of Education Management for which there was resistance.  Assume that you are called up on to play a role of change agent; write a report that you would submit to the head of the institution on strategies to be used to implement the change effectively.

(20 marks)
	22
	· Read essential reading 9 on strategies for implementing change.

· Read the recommended references.
	Essential Reading 9:

Strategies for Implementing Change

Recommended book

Additional Reading 2:

Other Strategies on Managing Change


	
	23
	· Prepare the outline of Assignment 3 – Part B.

· Discuss with others and complete Assignment 3 – Part B.
	

	
	24
	Submit Assignment 3 – Part B
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